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Abstract  

The school is an important institution in Faroese society, as elsewhere in the world. Among other things, 

schools must prepare students for further education, professional life, and their duties as citizens. The 

quality of teachers’ instruction is the most important factor influencing pupils’ learning. The concept of 

citizenship behaviour highlights the idea that student teachers have a responsibility not only to fulfil their 

duties but also to contribute to the well-being of their peers. Student teachers’ citizenship behaviour is 

assumed to influence the functioning of teacher education. Teacher education prepares student teachers 
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and supplies schools with appropriately trained teachers. The purposes of this study are (1) to present an 

overview of Faroese teacher training, and (2) to explore the statistical relationships between Faroese 

student teachers’ motivational orientations and their citizenship behaviours. As expected, we find that 

intrinsic motivation and extrinsic motivation are related to citizenship behavior. Furthermore, we find that 

instructional self-efficacy is positively related to citizenship behaviour. Implications for practice and 

avenues for further research are discussed.  

Keywords: teacher education, Faroe Islands, citizenship behaviour, motivation 

Introduction 

One of the purposes of this article is to present Faroese teacher education to readers outside the Faroe 

Islands, as well as to analyse relationships between situational perceptions and motivational categories on 

the one hand and what we call citizenship behaviour within the teacher education environment on the 

other hand. The former fills a crucial literature gap, as there are very few studies of Faroese teacher 

education (however, Volckmar, 2019 and Petersen, 1994 have a historical focus on Faroese teacher 

education) while the latter highlights the importance of citizenship behaviour in Faroese society as well as 

within the teacher education environment. We assume that student teachers’ thoughts that precede their 

citizenship actions are interesting to study. By thoughts here, we mean motivational categories as well as 

perceptions of reality from the practical training. 

Citizenship behaviour refers to a set of voluntary actions that individuals take to benefit their organisation 

or community (Konovsky & Pugh, 1994). In the context of student teachers, citizenship behaviour could 

involve actions such as helping colleagues, participating in extracurricular activities, and engaging in 

community service (Christophersen et al., 2015). Behaviour issues, such as absenteeism or poor work ethic, 

can have a negative impact on citizenship behaviour. For example, if a student teacher frequently misses 

classes or shows a lack of enthusiasm for teaching, they may be less likely to engage in citizenship 

behaviour. Instructional self-efficacy, which is an individual’s belief in their ability to successfully perform 

instructional tasks, may influence citizenship behaviour (Christophersen et al., 2015). If a student teacher 

has high levels of instructional self-efficacy, they may be more likely to take on leadership roles and engage 

in activities that benefit their organisation or community (Pendergast et al., 2011). Intrinsic and extrinsic 

motivation can also play a role in citizenship behaviour (Finkelstein, 2011). Intrinsic motivation refers to the 

internal drive to engage in an activity because it is personally rewarding, while extrinsic motivation refers to 

the drive to engage in an activity because of external rewards or consequences (Ryan & Deci, 2000). 

Student teachers who are intrinsically motivated may be more likely to engage in citizenship behaviours 

because they find them personally fulfilling (Christophersen et al., 2015). By contrast, extrinsically 

motivated student teachers may engage in citizenship behaviours because they believe such efforts lead to 
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positive consequences, such as recognition or advancement. Overall, these concepts are related in that 

they all have the potential to influence a student teacher’s decision to engage in citizenship behaviours. 

Behaviour problems, instructional self-efficacy, and intrinsic/extrinsic motivation can all have a positive or 

negative impact on citizenship behaviour, depending on the individual and the specific circumstances. For 

this reason, it is important to explore empirical relationships between the concepts. This is done in this 

article in the Faroese context which is presented in the following. 

A presentation of Faroese teacher training 

The Faroe Islands, an archipelago consisting of 18 islands in the North Atlantic Ocean between Norway and 

Iceland, has approximately 53,000 inhabitants. However, unlike similarly sized countries such as 

Liechtenstein, Andorra, and San Marino, the Faroes are geographically bounded by the sea and have a 

language that outsiders cannot understand without language training. Only people who grew up in the 

Faroe Islands or who have learned the language can communicate in Faroese. The Faroese situation is, 

therefore, quite special from a European perspective, because a potential teacher shortage cannot be 

solved with migration, unlike other European countries, whether large or small (Chapter 4 §36 in 

Løgtingslóg um fólkaskúlan, sum seinast broytt við løgtingslóg nr. 85 frá 16. mai 2022). If a teacher from 

Denmark, Norway, Sweden, or elsewhere is to get a permanent job in Faroese primary and lower secondary 

schools, he or she must first take a one-year course in Faroese language and literature teaching. The course 

is offered at the Faculty of Education, University of Faroe Islands every two or three years. Faroese who 

have taken a teacher education course in other countries must also pass the listed courses to get a 

permanent job. Teacher education is, therefore, a matter of vital importance for Faroese society (Harryson, 

2023). The present study investigates the motivational antecedents of student teachers’ citizenship 

behaviour.  

The Faroe Islands are part of the Danish Commonwealth and have had extended home rule since 1948, 

with the question of full independence still very active. The development of society in recent decades has 

been remarkable, with growth in fisheries creating the economic basis for a modern welfare state. 

Economically, the Faroe Islands are doing well, perhaps even very well; they enjoy a higher gross domestic 

product per capita than metropolitan Denmark. The Faroe Islands receive a block grant from Denmark, but 

the current Faroese government has chosen to receive less of the block grant each passing year. 

The Faroese population is conscious of maintaining their mother tongue as a living language in Faroese 

society, but they are also aware of the importance of being able to communicate with speakers of other 

Scandinavian languages (and English). Faroese youth are often in the Scandinavian area and communicate 

well with as many people as possible (Delsing & Åkeson, 2005). The task of the Faroese school is to create 
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conditions for multilingual language proficiency and to create a knowledge base for further education and 

participation in society as citizens. 

The Faroese language, which was initially a variant of old Norse, was maintained over centuries as an oral 

language and acquired a written form only in the middle of the 19th century. The progress of Faroese 

literacy in recent decades has been rapid and widespread. The Faroese Islands boast an educated 

population with little distance between school culture and pupils’ home culture. The school system in the 

Faroe Islands has had a similar but delayed evolution to the systems elsewhere in Scandinavia, especially 

the Danish school system. The Danish language has been a central part of the Faroese primary school since 

the school’s beginnings in the middle of the 18th century—both as a formal language of instruction from 

1912 to 1938, and as the language area that the students had to gain special knowledge of afterward 

(Petersen, 1994, p. 73, 88). The reason why the Danish language has had—and still has—a special status in 

the Faroese school system is that the Faroe Islands were incorporated into the Danish kingdom in 1814 and 

have been a self-governing part of the Commonwealth since 1948. The ability to read newspapers and 

books was initially promoted through home education, with public schools and teacher training coming 

relatively late (1872). The language of schooling was initially Danish, but a national struggle to have Faroese 

used in schools became an important issue for Faroese nation-building at the end of the 19th century. Full 

equality between Danish and Faroese as school languages was introduced in 1938–1939, with Faroese 

becoming dominant in the years since (Petersen, 1994).  

Since 1979, the Faroese national government has had the power to establish rules in all areas of education, 

but the educational structure largely follows the Danish system. Children start school in the calendar year 

they turn seven, and there are nine years of compulsory schooling. In the first grade, pupils learn to read 

Faroese; they begin to learn Danish in the third grade and start English in the fourth grade. When children 

enter eighth grade, the school schedule consists of both compulsory subjects and electives. Ninth grade 

ends with a final exam that can be used to apply for upper secondary education. Many students choose to 

stay in universal school and go through 10th grade, which ends with an extended final exam. 

The Faroe Islands experienced a ‘PISA shock’ in 2007 when the results of the Programme for International 

Student Assessment rated the country’s educational attainment below expectations (Matti, 2009). This 

created changes in both the school system and teacher training. In 2008, the one-time teacher training 

institute became part of the sole Faroese university, Fróðskaparsetur Føroya (initially founded in 1965), as a 

measure to raise its quality. The purpose of Fróðskaparsetur Føroya was to conduct research and teaching 

at the higher education level. However, the institution did not, at that stage, have university status. It was 

made a university in 1987, retaining the existing Faroese name and taking the international title of the 

University of the Faroe Islands. Teacher education was adapted to the university’s formal structure as a 
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bachelor’s degree in the hope of promoting teachers’ professionalism (University of the Faroe Islands, 

2022). In 2021, the Faroese Ministry of Foreign Affairs and Culture launched an independent review of the 

University of the Faroe Islands. The ministry selected a commission consisting of members from 

neighbouring countries and other small countries, such as Liechtenstein, San Marino, and Andorra. The 

review team found that the University of the Faroe Islands was ‘working well’ while noting that there was 

room for improvement (Foley et al., 2022): 

The ratio of underlying theory and guided teaching practice appears to be broadly consistent with 
comparable Nordic societies. No member of the review team felt any reason to express reservations 
about quality or standards – which were found to be appropriate. Of course, that does not mean that 
everything is perfect – that is highly unlikely ever to be the case – and there are many aspects in 
which the programmes can be strengthened and improved, subject, in part, to resourcing (p. 36). 

We acknowledge the positive evaluation of Faroese teacher education but want to explore other quality 

aspects of the programme that were not emphasised by the evaluation commission. The premise of our 

study is that teachers’ citizenship behaviour is important for creating teacher professionalism and, thus, 

conditions for pupils’ learning progress. Therefore, citizenship behaviour is the study’s dependent variable. 

We also assess the relationships between citizenship behaviour and student teachers’ motivational 

orientations and their self-efficacy in terms of engaging pupils through their teaching activities. We assume 

that the student teachers' experiences from internships also have an impact on their citizenship behaviour. 

The reasons for the theoretical assumptions are given below. The second purpose of this study is to explore 

the strengths of these statistical associations. 

Why is citizenship behaviour an important quality 
dimension in teacher education programmes? 

Citizenship behaviour has been a neglected topic in research on teacher education. However, 

organizational citizenship behaviour has been studied among teachers who have an employment 

relationship in schools. This is not normally the case for student teachers who are completing an education. 

Student teachers are participants in an educational program and are usually without an organizational 

connection to a school in the form of employment. Therefore, the issue of citizenship will be more complex 

than is the case for teachers who are employed at a school. Likewise, citizenship behaviour is also a quality 

aspect of a teacher education programme. 

Citizenship behaviour refers here to the extra-role actions and behaviours exhibited by individuals within a 

teacher education programme that goes beyond their formal responsibilities as student teachers: helping 

their peers with their studies, participating in extracurricular activities, volunteering in their school 

community et cetera. Attending professional development opportunities. In the context of a teacher 
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education program, citizenship behaviour is crucial for several reasons. Firstly, citizenship behaviour 

contributes to creating a positive and inclusive learning environment. Student teachers who engage in 

citizenship behaviours are more likely to foster a sense of respect, and cooperation among their peers. This, 

in turn, enhances the overall quality of the learning experience. Secondly, future educators are often 

required to work collaboratively with peers, faculty, and other stakeholders. Citizenship behaviours, such as 

helping colleagues, sharing resources, and being supportive, promote teamwork and a sense of unity 

among teacher candidates. This can lead to more effective teacher preparation and collaboration in the 

future classroom. Thirdly, engaging in citizenship behaviour can be a valuable source of professional growth 

for teacher candidates. By participating in extra-role activities, aspiring teachers can develop skills and 

qualities that are highly beneficial in their teaching careers. These activities can enhance useful skills. 

Therefore, teacher education programs should encourage citizenship behaviour and produce graduates 

who are active and responsible citizens in the educational community. Further, this can lead to stronger 

connections between schools and the communities they serve. 

In summary, citizenship behaviour in a teacher education program is crucial for fostering a positive learning 

environment, developing well-rounded and ethical educators, and enhancing collaboration and community 

engagement. By emphasizing and encouraging citizenship behaviour, teacher education programs can 

prepare future teachers not only to excel in their classrooms but also to contribute positively to the 

broader educational community. In the context of teacher education, citizenship behaviour can be defined 

as behaviours that are not explicitly required of preservice teachers, but that contribute to the learning and 

well-being of their peers, their school community, and the profession as a whole. Promoting citizenship 

behaviour in teacher education programs is important because it can help to prepare preservice teachers to 

be effective and ethical professionals who contribute to the success of their students, their schools, and 

their communities. The second purpose of this study is to explore the strengths between citizenship 

behaviour and factors that we assume may be precursors. 

Theoretical framework 
The quality of teachers’ work is a crucial factor in explaining how well schools function as knowledge-

promoting institutions. Furthermore, some studies indicate that experience in the teaching profession 

contributes to higher-quality teaching work (Chetty et al., 2014; Day et al., 2007). Therefore, teachers must 

commit to working in that profession. Student teachers’ citizenship behaviour refers to the actions and 

attitudes that student teachers exhibit as they prepare to become teachers themselves (Christophersen et 

al., 2015). Here, we focus on a limited aspect of citizenship behaviour that is important in a teacher 

education context: behaviours that contribute to the positive functioning of the educational institution 

where they are studying and completing their student teaching, as well as actions that demonstrate a 
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commitment to the profession of teaching and the wider community.  

Promoting citizenship behaviour among student teachers is important for several reasons. First, as future 

educators, student teachers will have a significant influence on the development of their students’ 

citizenship skills and values (Oplatka, 2009). By promoting positive citizenship behaviour among student 

teachers, institutions can help ensure that they are better equipped to teach these skills to their students. 

Second, promoting citizenship behaviour among student teachers can help foster a sense of community 

and social responsibility within the institution (Somech, & Drach‐Zahavy, 2004). This can lead to a more 

positive and inclusive learning environment, which, in turn, can have a positive impact on student learning 

outcomes. Third, promoting citizenship behaviour among student teachers can help prepare them for their 

future roles as active and engaged members of society. By encouraging them to develop skills such as 

leadership, critical thinking, and social awareness, institutions can help ensure that student teachers are 

better equipped to contribute to their communities and tackle complex social issues (Volman & ten Dam, 

2015). Overall, promoting citizenship behaviour among student teachers is important because it can help to 

improve the quality of education, foster a sense of community and social responsibility, and prepare future 

educators for their roles as active and engaged members of society. 

Examples of student teachers’ citizenship behaviour include, in our study, aspects of helping other student 

teachers with professional questions unsolicited and involvement in organisational work so that all student 

teachers have the best possible situation. By engaging in these types of behaviours, student teachers can 

demonstrate their commitment to the teaching profession and contribute to the positive functioning of 

their educational institutions. This can help create a supportive and collaborative learning environment, 

and it can also help prepare student teachers for the challenges and responsibilities they will face as 

teachers. We call this citizenship behaviour. Thus, the endogenous variable in the study’s theoretical 

framework is student teachers’ citizenship behaviour.  

A basic assumption in this study is that citizenship behaviour is related not only to a student teacher’s 

motivational orientations but also to self-discipline in study work and the instructional self-efficacy that 

student teachers experience in the practice periods (internships) of teacher education. Student teachers 

often experience these periods as demanding and, indeed, more taxing than participating in campus 

teaching (Cohen et al., 2013; White & Forgasz, 2016). Teaching for the first time is inherently unfamiliar and 

requires a student teacher to overcome challenges by relying on quick thinking: ‘What do I do when a pupil 

runs into the classroom with a cap on his or her head?’ Through experience, a teacher will develop virtually 

automatic reactions that lighten the cognitive burden created by the need to deal with pupils’ behaviour 

problems (Leinhardt & Greeno, 1986; Sweller, 2011). We ask whether there is a statistical relationship 

between pupils’ behaviour problems in the classroom and the type of citizenship behaviour under 
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investigation. Classroom management is experienced worldwide as one of the greatest challenges that 

student teachers face during their practice periods, in which they are, in some ways, testing themselves as 

teachers (Hansen, 2012). We assume that when student teachers experience behaviour problems among 

pupils, there can be a negative impact on not only their instructional self-efficacy but also their motivation 

in a broad sense. Therefore, we include pupils’ behaviour problems in the classroom as a theoretical 

variable that has a negative relationship with the other theoretical categories and with instructional self-

efficacy. 

We explore the relationship between these motivational orientations and student teachers’ instructional 

self-efficacy (Schunk, 1995). We assume that there will be a positive relationship between these 

motivational categories and instructional self-efficacy: higher motivation induces higher self-efficacy, and 

vice versa. Although the experience will help a teacher ease the cognitive burden created by behaviour 

problems in students, this challenge becomes a problem-solving process in student teachers’ internships 

(Leinhardt & Greeno, 1986; Sweller, 2011).  

We explore the relationship between behaviour problems in the classroom and citizenship behaviour. The 

assumption is that a student teacher’s observation that behaviour problems exist in the classroom will be 

present and that behaviour problems in the classroom are an unfavourable factor for student teachers’ 

citizenship behaviour (Assumption 1, abbreviated A1). 

We also propose that it is worth exploring the relationship between self-efficacy and citizenship behaviour 

and that appropriate instructional self-efficacy is related to citizenship behaviour. We assume that 

instructional self-efficacy is favourable to instructional self-efficacy (A2). Further, we assume that student 

teachers’ motivational orientations are complex. On the one hand, they may be intrinsically motivated (A3), 

and we assume that intrinsic motivation is an unfavourable factor for student teachers’ citizenship 

behaviour. On the other hand, student teachers may be extrinsically motivated (A4), and we explore the 

relationship between their extrinsic motivation and their citizenship behaviour. 
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Figure 1: Model of the assumed relations between several motivational categories—as well as 

perceptions of behaviour problems—and student teachers’ citizenship behaviours 
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Research design, methods, and materials 

A cross-sectional approach is a suitable research strategy for exploring statistical associations when student 

teachers’ citizenship behaviour is the dependent variable because this approach allows for the collection of 

data from a representative sample of participants at a single point in time. This approach is useful when the 

research aims to determine the prevalence of a particular phenomenon or to explore the relationships 

between variables at a specific point in time. In the case of exploring the statistical association between 

student teachers’ citizenship behaviour and other factors, such as motivational orientation or the perceived 

demands placed on them in their studies, a cross-sectional approach can provide valuable insights into 

these relationships. By collecting data from a representative sample of student teachers at a particular 

point in time, researchers can simultaneously analyse the relationships between the dependent variable 

(citizenship behaviour) and various independent variables. However, it is important to note that cross-

sectional studies have some limitations, such as the inability to establish causal relationships between 

variables. Therefore, it is essential to use other research strategies, such as longitudinal studies or 

randomised controlled trials, to further investigate the causal relationships between student teachers’ 

citizenship behaviour and other factors. 

This study’s empirical investigation consists of a survey that was carried out at the Faroe Islands teacher 

education institution in the autumn of 2021. The survey questionnaire was designed in Faroese. 

Participation in the survey was voluntary, but a very high proportion of student teachers took part in the 

anonymous, paper-based survey. A total of 105 student teachers participated. The response rate was 93 %. 

Hypothesis testing is typically used when a researcher only has a sample of data and wants to make 

statements or inferences about the larger population from which the sample was drawn. In this case, a 

researcher uses statistical tests and hypothesis testing procedures to assess whether the observed patterns 
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in the sample are likely to represent real population differences or effects. However, we have data from the 

entire population and can perform various types of descriptive analyses, calculate population statistics, and 

draw conclusions directly from the population data without the need for hypothesis testing. We emphasise 

substantial interpretations of strength relationships. 

Measurement instruments 

The questionnaire was constructed based on measurement instruments (Table 1) previously reported in 

the literature and on new constructs based on principles expressed in Haladyna and Rodriguez (2013). In 

the survey, the student teachers responded to items on a seven-point Likert scale, with four representing a 

neutral midpoint. The concepts were measured with two to four single items. The analysis reported below 

was based on five measurement instruments (see Table 1). 

Results 

Table 1. Descriptive statistics and Cronbachs alpha for the indicators (N = 105) 

Item  Text Min Max Mean SD Skew Kurt Alpha 

Instructional self-efficacy (en). Adopted from Skaalvik & Skaalvik, 2007 .79 

 To what extent will you, as a future 
teacher: 

       

w6 
Motivate those learners who show 
little interest in schoolwork? 

2 7 5.07 1.09 -0.50 0.74 
 

w7 

Manage to get the learners to believe 
that they can actually do well at 
school? 

3 7 5.79 0.90 -0.55 0.08 

 

Intrinsic motivation (im). Adopted from Vallerand et al., 1992 .73 

 I want to be a teacher because:         

w22 It is exciting to teach.  3 7 5.88 1.00 -0.76 0.35  

w23 
I want others to be interested in 
learning.  

1 7 5.87 1.07 -1.14 2.76 
 

Extrinsic motivation (pm). Adopted from Archer, 1994 .85 

 It is important to me:        

w25 To be looked up to by the other students.  1 7 3.74 1.73 0.06 -1.00  

w26 
To be described as the best in the study 
group. 

1 7 3.43 1.69 0.22 -0.92 
 

w27 
To hear that others have a good 
impression of me. 

1 7 4.63 1.56 -0.57 -0.19 
 

Citizenship behaviour1 (ocb). NN et al., 2015 .94 

 
w60 

 

How often do you do the following? 
I help other students who have 
difficulty learning out of my own 
interest. 

1 
 

7 
 

4.40 
 

1.58 
 

-0.27 
 

-0.60 
 

 

w61 
I help other students though it is not 
my responsibility. 

1 7 4.58 1.51 -.209 -0.61 
 

Learners’ problem behaviour (pb). Adopted from Grey & Sime, 1989 .86 

w82 Learners talk without being given 1 7 4.68 1.56 -0.22 -0.74  
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permission.  

w83 
Learners disturb their fellow learners in 
their work.  

1 7 4.62 1.50 -0.22 -0.72 
 

w84 
Learners do things other than they are 
supposed to do.  

1 7 4.08 1.60 0.15 -0.97 
 

w88 Learners make unnecessary noise.  2 7 3.99 1.51 0.29 -0.97  

Following Kline (2005), structural equation modelling (SEM) was used in the data analysis. SEM combines 

psychometric and econometric approaches and is suitable for confirmatory factor analysis and path 

analysis. Assessments of fit between the model and data were based on the following indices: root mean 

square error of approximation (RMSEA), normed fit index (NFI), goodness-of-fit index (GFI), and 

comparative fit index (CFI). Pearson chi-square > .05 (not significant), RMSEA < .05 and NFI, GFI, and CFI > 

.95 indicate a good fit, while RMSEA < .08 and NFI, GFI, and CFI > .90 indicate an acceptable fit (Kline, 2005). 

The measurement and structural models were estimated using IBM SPSS Amos 27. The indices suggest that 

the structural models in Figure 2 had an acceptable fit.  

Figure 2. The SEM model1. Abbreviations and item wordings are presented in Table 1 (N = 105) 

 

The results of the SEM are shown in Figure 2. The dataset had a small number of respondents (N = 105), 

which made it difficult to defend statistical testing. Perhaps the relationships could have been statistically 

significant with a reasonably large sample. Nevertheless, the relationships should be evaluated if they are 

substantively interesting, which we emphasise here. 
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The relationships show that intrinsic motivation and extrinsic motivation were positively related to 

citizenship behaviour. Furthermore, we found that pupils’ behaviour problems in the classroom were 

negatively related to student teachers’ instructional self-efficacy, but instructional self-efficacy was 

positively related to citizenship behaviour. The findings suggest that two types of motivation—intrinsic and 

extrinsic motivation—were positively associated with student teachers’ citizenship behaviour. This suggests 

that student teachers who are motivated by their own interests and enjoyment of teaching, as well as 

those who are motivated by factors such as personal growth and satisfaction, are more likely to display 

citizenship behaviours. 

However, the findings suggest that student teachers who have lower levels of instructional self-efficacy 

(i.e., their belief in their ability to teach effectively) are more likely to encounter behaviour problems in the 

classroom. This is not surprising, as teachers who feel less confident in their abilities may struggle with 

managing disruptive behaviour or delivering effective instruction. 

Interestingly, the findings also indicate that instructional self-efficacy was positively related to citizenship 

behaviour. This suggests that as student teachers become more confident in their instructional abilities, 

they are more likely to engage in citizenship behaviours like helping colleagues, being proactive in problem-

solving, and taking on leadership roles. Overall, these findings highlight the importance of motivation and 

self-efficacy in promoting positive teacher behaviours and student outcomes in the Faroese teacher 

education programme. 

Discussion 

The first purpose of this study was to present Faroese teacher education to a larger audience, given the 

scant literature on Faroese teacher education in a language accessible to an audience unable to read 

Faroese. Therefore, the discussion of Faroese teacher training provides an up-to-date overview of the 

Faroese situation.  

The second purpose of this study was to explore the strengths of statistical associations between 

motivational antecedents and student teachers’ citizenship behaviour. Citizenship behaviour can be 

considered a civic virtue, similar to conscientiousness. This quality requires authentic behaviour if people 

are to demonstrate their true potential. Rewarding citizenship behaviour via formal arrangements to 

maintain social ties by, for example, improving grades in teaching practice can be interpreted as turning an 

emotional-ethical value into a utilitarian value. However, it is possible to provide a direction for genuine 

citizenship behaviour among student teachers. Although there was also a positive relationship between 

intrinsic motivation and extrinsic motivation, it is not obvious how this relationship should be interpreted; 

however, we observed a clear positive connection between extrinsic motivation and self-efficacy. In light of 
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this, we chose to interpret motivational orientations as positive factors in the favourable development of 

self-efficacy. Of course, we cannot prove a causal direction between these categories. The causal 

connections can be viewed as operating in several ways. In this context, we also pointed out the rather 

strong associations between the motivational categories and citizenship behaviour. We assume that a 

teacher education institution should value student teachers’ citizenship behaviour because schools need 

teachers with professional commitment. 

Our findings also show a negative relationship between behaviour problems and instructional self-efficacy. 

Although the average tendency for behaviour problems in the Faroese classroom is not alarmingly high, our 

results can be interpreted as meaning that it is not beneficial for the student teacher’s professional 

development to practice in classrooms with disaffected pupils. However, this is not obvious. What message 

does this outcome send to educational leaders? Should students with special needs be taken out of class 

while student teachers are in practice? Do they have to be discovered by the internship supervisor? The 

vision of an inclusive school implies that there are pupils with special needs in every class. If the practice is 

to be authentic (i.e., similar to the practice they enter when they graduate), it is important to expose 

student teachers to this vision rather than overprotect them during practice. We are unable to advocate a 

clear answer to the question of whether student teachers should be shielded from classes with disaffected 

learners. Above all, this question concerns which values should be central to teacher education and 

schooling. 

We make no pretension that our study of empirical relationships between these theories is generalisable to 

a larger population of student teachers. Nevertheless, the response rate on our survey was very high; thus, 

our findings are valid for Faroese conditions. As we are not aware of other similar studies on factors that 

must be assumed to be important for citizenship behaviour, we believe that the study is primarily 

interesting for analyses of Faroese teacher education. However, the empirical evidence from this study can 

be used for comparison purposes with other similar teacher education programmes in the Nordic region. 

From such a comparative perspective, the dataset is also interesting (see Elstad et al., 2023). 

Strengths and weaknesses 

This study has several limitations, including its low number of respondents. Therefore, the study’s results 

cannot elicit conclusions that go beyond the particular context from which the dataset was collected. A 

cross-sectional survey also has clear limitations in drawing causal inferences. Educational research is among 

the fields of study that face the most difficulty in reaching definitive conclusions about the causes of an 

observed or investigated phenomenon (Berliner, 2002). Nor can this study assert, with a reasonable degree 

of certainty, the causes of the described outcomes. Therefore, there are threats to the internal validity of 

http://www.nordiccie.org/
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the presented findings (Christ, 2007). Only experimental studies can provide a secure evidence base for 

causal inferences (Campbell, 1986).  

Nevertheless, this study is one of the first quantitative surveys of Faroese teacher education to be reported 

in scientific journals. We consider this to be a strength. In this respect, the study is a first step in the efforts 

to understand the essential aspects of Faroese teacher education. Our ambition is to use this as a starting 

point for further studies that combine several methods. Furthermore, the study’s survey had a very high 

response rate among Faroese student teachers, which is also a strength. Further, the study’s dependent 

variable—citizenship behaviour among student teachers—is a relatively little-explored field 

(Christophersen et al., 2015), and this study’s contribution to teacher education research is, therefore, a 

small but important step in our desire to understand what is important for good teacher education. 

Conclusion 

The Faroe Islands, being a small community, face unique challenges in terms of their education system, 

specifically in importing teachers from other countries due to language barriers. Therefore, it is crucial to 

understand the factors that contribute to the citizenship behaviour of native Faroese student teachers. The 

present study sheds light on this topic and adds to the limited research available on this subject. The 

findings of the study highlight the importance of intrinsic and extrinsic motivation in shaping citizenship 

behaviour among student teachers. It is important for teacher training programmes to recognise and 

cultivate these types of motivation among their students to encourage citizenship behaviour in future 

educators. Another key finding is that instructional self-efficacy is positively related to citizenship 

behaviour, indicating that student teachers who have confidence in their ability to effectively teach and 

manage a classroom are more likely to exhibit citizenship behaviour. However, behaviour problems in the 

classroom can have a negative impact on instructional self-efficacy, emphasising the need for effective 

classroom management strategies to support the development of student teachers’ self-efficacy and, in 

turn, their citizenship behaviour. Overall, this study provides valuable insights into the antecedents of 

citizenship behaviour among Faroese student teachers and emphasises the importance of intrinsic and 

extrinsic motivation, as well as instructional self-efficacy, in shaping this behaviour. The findings can be 

used to inform teacher training programmes and educational policies in the Faroe Islands and beyond. 
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