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Abstract  
To explore the state of research on immigrant parents’ experiences in early childhood education (ECE) 

stages, we conducted a literature review through a qualitative meta-synthesis of 22 studies. Guided by 

sociocultural theory, which emphasizes the co-construction of meaning and the interplay between 

individual agency and social context, the synthesis highlights both the barriers immigrant parents face and 

opportunities for enhancing inclusion and support within Nordic ECE contexts. While the articles 

acknowledge these challenges, they also found that some parents increasingly appreciate Nordic ECE 

values and practices over time. Communication emerges as a central theme in the reviewed literature; it 

deeply impacts the integration process of immigrant parents in Nordic ECE systems. Synthesized findings 

across the studies highlight communication as a key factor shaping parents’ experiences within the 

categories of “initial experiences and adaptation,” “parental concerns,” and “cultural and social 
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integration.” The review reveals a predominance of host-country researchers, the majority being female, 

with minority groups underrepresented, which could potentially lead to biases. Despite methodological 

limitations that impact the understanding of immigrant parents' experiences, the studies offer valuable 

insights into the parents’ reported experiences and provide a foundation for improving inclusivity and 

understanding in Nordic ECE.  

Keywords: Immigrant parents, early childhood education (ECE), Nordic countries, qualitative meta-

synthesis analysis 

Introduction 

Understanding immigrant parents' perspectives on their children’s education is vital for advancing research, 

policy, and practice in the field of early childhood education (ECE). In recent years, this area has gained 

increased attention internationally (Fleer, 2006; Olson & Hyson, 2005) and within the Nordic countries 

(Lastikka & Lipponen, 2016; Lunneblad & Johansson, 2012). In line with advancements in research, scholars 

have constructed comprehensive knowledge that may enhance our understanding of multicultural 

education (Lunneblad & Johansson, 2012; Rissanen, 2020), guide the development of inclusive policies 

(Bendixsen & Danielsen, 2020; Bønnhoff, 2020), and provide a base for improving educational practices and 

parent engagement in culturally diverse settings (Garvis, 2020; Sadownik & Ndijuye, 2023). This knowledge 

may promote the creation of more inclusive pedagogical environments (Gunnþórsdóttir et al., 2019; 

Nergaard, 2009) and thus ultimately benefit children in ECE.  

Research consistently highlights the importance of incorporating parents' views into ECE practices. 

However, for immigrant families, the transition into a new community and ECE system can be challenging 

due to cultural and language differences, which often impact their understanding of and engagement with 

the educational process (Johannessen et al., 2013; Singh & Zhang, 2018). The child-centered approach of 

Nordic ECE systems focus on children’s desires and curiosity for learning, and is committed to multicultural 

inclusion, intended to create a supportive framework for all children (Lastikka & Lipponen, 2016; Ślusarczyk 

& Pustułka, 2016). Still, as research suggests, the success of this pedagogical approach largely depends on 

how well the ECE systems integrate and respond to parents’ diverse cultural perspectives (Fleer, 2006; 

Sønsthagen, 2021). Moreover, a contributing factor to minority parents' perspectives on parental 

involvement is their experiences with and expectations of teacher-parent communication (Lund, 2024; 

Sadownik & Ndijuye, 2023; Tvinnereim & Bergset, 2023).  

This qualitative meta-synthesis represents an interpretative analysis (Chenail, 2009) that combines findings 

from multiple qualitative studies to explore how immigrant parents in Nordic countries perceive and 

engage with early childhood education. As Chenail (2009) notes, meta-synthesis involves generating new 

interpretations and insights by synthesizing qualitative research, with the goal of deepening understanding 
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through an interpretative lens. To achieve these aims we asked: What does research report on how 

immigrant parents in the Nordic countries perceive and engage with early childhood education? 

The review comprises 22 empirical studies with participants from diverse countries, including Russia, 

Estonia, Iraq, Somalia, Thailand, Spain, and Poland. While providing new insights into research on 

immigrant parents’ experiences, the review is limited by the scarcity of available literature. 

All the reviewed articles examine conditions in the Nordic countries and, since they are qualitative small-

scale studies, do not claim generalizability. Our review also recognizes that the findings are specific to the 

Nordic region and shaped by this region’s unique features. However, by synthesizing the studies, we 

identify recurring patterns and shared themes that provide broader insights into immigrant parents’ 

experiences with ECE across the Nordic countries. The geographical focus offers an opportunity to study 

the intersection of multiculturalism, integration policies, and social equality in a region known for its 

progressive welfare systems and educational frameworks (Bubikova-Moan, 2017; Bendixsen & Danielsen, 

2020; Chajed, 2022). Thus, concentrating on the Nordic context not only enriches the broader discourse on 

ECE but also informs practices and policies that promote social inclusion and educational success for 

diverse populations (Nergaard, 2009).  

To frame the review, we utilize a sociocultural perspective on communication, which emphasizes the 

construction of shared meanings through social interaction (Yamamoto et al., 2022). This perspective 

serves as the lens through which we examine the experiences of immigrant parents within Nordic ECE 

systems, highlighting the strategies and motivations they report that they use to balance their cultural 

dispositions when they encounter new social and educational practices. Parents are considered intentional 

actors who develop goals and strategies to help their children (Major, 2023). While researchers have 

interpreted their experiences, sociocultural perspectives guide us in reinterpreting these findings. This 

perspective allows us to consider how parents' cultural model, which may not match their new context, is 

likely to be challenged and negotiated over time (Yamamoto et al., 2022, p. 268).  

In the following section we elucidate key concepts in the research. Following this, we describe our research 

methodology and theoretical perspective before we present and discuss the findings from the analysis. 

Lastly, key findings are summarized and concluded. 

Key concepts 

Early childhood education (ECE) 

In this paper, the term early childhood education (ECE) is used to refer to the stages for ages 1-3, 4-5, and 6-

8. ECEC denotes an educational progression spanning from preschool class to compulsory school. This 
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aligns with Moss’s perspectives (2013) who emphasizes the interconnectedness of these educational stages 

and presents them as a continuum that spans from pre-school through compulsory schooling. Early 

childhood education could be viewed as a seamless progression, highlighting the importance of maintaining 

developmental continuity as children transit from kindergarten to primary school (Moss, 2013).  

In the Nordic countries, a continuum approach is often formalized through national curricula that 

emphasize the importance of pedagogical coherence between kindergarten and the early years of primary 

school. The Nordic region is characterized by a strong welfare system in which the state takes extensive 

responsibility regarding children and families (Handulle & Vassenden, 2021). The formalized role of ECE 

includes statutory right to parental involvement and to impact what happens in kindergartens and school 

(Lund, 2024). This approach aims to minimize disruptions in learning and provide children with a 

supportive, holistic educational environment.  

Immigrant 

In this paper, immigrant refers to an individual who has relocated from one country to another and is 

making a life for him- or herself in a new cultural and educational context. Scholars apply this term 

differently based on their specific focus, and some prefer alternative terms. For instance, Bønnhoff (2020) 

refers to mothers from less digitalized societies; Lastikka and Lipponen (2016) write about diversity within 

foreign-born populations, and Nergaard (2009) specifically identifies first-generation from non-Western 

countries. Others, like Matthiesen (2015), use the more conventional terms immigrant and refugee. We use 

the word immigrant parents as a collective term for parents who bring up their children in a country 

different from their place of origin. When called for, we use more precise descriptions of the parent's 

origins. 

While we recognize that immigrant is a broad term with epistemological and axiological implications, and 

thus acknowledge the term’s limitations and the existence of alternative terms in the literature, we also see 

that immigrant nevertheless remains the most common term used in research and therefore find it useful 

for encompassing a wide range of migration backgrounds and experiences.  

Methodology and theoretical perspective 

Meta-synthesis analysis 

Meta-synthesis is a methodological approach that combines findings from multiple qualitative studies to 

generate new interpretations and insights, beyond those offered by the individual studies (Chenail, 2009). 

The method was termed qualitative meta-synthesis by Chenail (2009). Unlike meta-analysis, which focuses 

on numbers and statistics to summarize the results of independent studies, meta-synthesis focuses on 
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interpretative analysis, aiming to create a deeper understanding of complex phenomena (Chenail, 2009). 

According to Lachal et al. (2017), meta-synthesis provides a systematic and flexible approach to data 

analysis, balancing methodological rigor with the researcher’s active interpretative role in shaping the final 

work. 

In this meta-synthesis, findings from 22 qualitative studies were analyzed inductively to explore immigrant 

parents' experiences with early childhood education (ECE) in Nordic contexts. Using NVivo software, initial 

coding identified recurring patterns, which were grouped into themes such as 'initial experiences and 

adaptation', 'parental concerns', and 'cultural and social integration'. The analysis involved repeated 

reading, coding, and refinement of themes. Both explicit experiences (semantic features) and underlying 

meanings (latent features) were examined to capture the nuanced and multifaceted nature of parents’ 

perspectives.  

Figure 1. Initial codes and themes 

Theoretical perspectives 

Meta-synthesis aligns with sociocultural theory, which emphasizes the critical co-construction of meaning 

and the interdependence between individual agency and social context. Theory is always created for 

someone and for a particular purpose, and reflexive research acknowledges that knowledge is intimately 

connected to power. Hence, all attempts to explain the social world relate to the motivation and 

background of the creator of that knowledge. Sociocultural perspectives offer a valuable framework for 
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understanding communication processes within early childhood education (ECE) and the ways in which 

these processes influence inclusion and exclusion between majority and minority groups in society 

(Yamamoto et al., 2022). Thus, sociocultural theory can serve as a tool for critically analyzing the 

naturalized worldview and helping to transform it. 

More specifically, in the context of immigrant parents' experiences in Nordic ECE settings, sociocultural 

theory illuminates how parents navigate and negotiate their roles in response to their sociocultural 

environment. For instance, themes such as “initial experiences and adaptation” and “cultural and social 

integration” reflect how immigrant parents reshape their expectations and strategies in alignment with or 

in contrast to hegemonic Nordic educational practices. Furthermore, sociocultural theory can shed light on 

how Nordic ECE practices interact with the agency and capital of immigrant parents. While research on the 

influence of sociocultural contexts on parental involvement remains limited (Yamamoto et al., 2022), 

previous literature demonstrates that differences between immigrant parents' sociocultural expectations, 

shaped by differing educational traditions, and the pedagogical approaches of Nordic ECE can lead to 

misunderstandings and reduced participation (Lenes et al., 2020). 

Search strategy and thematic focus 

To identify relevant studies for the synthesized review, we conducted a systematic search across several 

databases. The search was performed by the first author and was conducted from September 6, 2023, to 

April 5, 2024. The search was guided by predefined inclusion and exclusion criteria, focusing on qualitative 

research related to immigrant parents in Nordic early childhood education settings. We accessed the 

following databases: Web of Science: 156 records; ProQuest Education Collection: 61 records; and APA 

PsycINFO (Ovid): 35 records. Additionally, we conducted supplementary searches using Google Scholar and 

reference chasing, identifying 11 additional records. After the initial search period, and following the cutoff 

date of April 5, 2024, we received 6 more articles through expert recommendations. It should be noted that 

search engines and databases may not capture all relevant literature, as some studies are not indexed or 

published through these platforms, potentially leading to the exclusion of relevant studies. Additionally, 

relevant studies may have different keywords from those we chose for our search and consequently not 

been included in our selection. 

The selection process was documented using the PRISMA flow diagram (Figure 2) to ensure transparency 

and rigor. Table 1 outlines the specific search terms used across the databases. 
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Table 1. Search items 

 

The original intent of the literature review was to focus specifically on Arabic-speaking parents in Nordic 

ECE. However, due to scarcity in empirical research, the search strategy and thematic focus was expanded 

to include immigrant parents in a wider sense.  

During the review, communication emerged as a central theme in the literature, impacting the integration 

process of immigrant parents in Nordic ECE systems. This theme was identified by each author individually 

through the synthesis of findings across the included studies and is treated as a primary concept in our 

theoretical framework.  

Inclusion and exclusion criteria 

To identify eligible studies, we focused on: 

• Publication type: Online and accessible peer-reviewed articles, research reports and doctoral 
dissertations  

• Language: Publications in English or any Nordic national language (Norwegian, Danish, Swedish, Finnish, 
Icelandic) 

• Method: Studies must report empirical data from qualitative methods, such as interviews, focus groups, 
open-ended surveys, and fieldwork as shown in Figure 3. These methods should include direct 
quotations or transcripts reflecting immigrant parents’ experiences and perceptions regarding their 
children's early education. Studies without such direct input were excluded 

• Publication year: No restrictions are applied to the publication year, allowing for a thorough examination 
of literature over time 
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• Geographical delimitation: Studies must focus on the Nordic countries (Norway, Denmark, Sweden, 
Finland, Iceland)1 

Studies not meeting these criteria, for example research focusing on child welfare services, health care and 

social work, were excluded to maintain focus on immigrant parents' experiences from and perspectives on 

Nordic early childhood education. 

Figure 2. PRISMA flow diagram 

 

Data extraction and analysis 

To facilitate a comprehensive analysis and synthesis of the studies included, we systematically extracted 

 
1 None of the studies address the conditions in the autonomous territories Greenland, Åland or Faroe Islands. 
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data using a detailed form to ensure consistency and accuracy. Table 2, located in the appendix, presents a 

review matrix with key characteristics of each study, including the topic, author(s) and year of publication, 

study location, research purpose, research perspective, stated key words, and key findings. In some studies, 

no main themes were explicitly outlined. As a result, themes had to be derived from the findings.  

Quality assessment 

To ensure the quality of the meta-synthesis, we prioritized transparency and implemented several quality 

assessment measures. Following PRISMA guidelines, we systematically documented the review process, 

including search strategies and study selection. With the help of an academic librarian, we refined search 

terms across databases. The NVivo software facilitated coding and thematic analysis. We collaborated 

closely, integrating feedback and expertise, while regular meetings and thorough documentation ensured 

accuracy. Each study was independently reviewed by the three authors, and findings were cross-checked to 

minimize bias and enhance the reliability of our conclusions. 

A reflexive approach to a literature review requires thoughtful engagement with the synthesis, inclusion, 

exclusion and analysis of relevant literature (Jamieson et al., 2023). In our review, we have provided a 

transparent research design, outlining the criteria for inclusion and exclusion, and producing a clear chain 

of synthesized evidence with a clear audit trail for readers to follow. Moreover, unlike naturally occurring 

data, synthesized evidence exists independently of our review and is publicly available for anyone to 

scrutinize. 

Findings and analysis 

Detailed analysis of study components 

To understand the reviewed articles comprehensively, we analyzed key components such as language, 

research country, method, theoretical frameworks, and overall research context. Our analysis aims to 

uncover factors influencing research outcomes. The following diagrams summarize essential elements 

including language, study location, method, education level, and immigrants' origin. 
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Figure 3. Essential elements from the reviewed literature 

 

Theoretical perspectives and contextual variations 

The reviewed studies are focused on immigrant parents' engagement with early childhood education and 

their cultural and social interactions within these settings. The studies employ diverse theoretical 

frameworks, often situated within critical theoretical paradigms, reflecting the varied approaches authors 

take in researching immigrant experiences and perspectives on ECE. The theoretical perspective influences 

the findings and interpretations of the studies. Sociocultural theories are applied in works by Nergaard 

(2009), Matthiesen (2015), Lastikka and Lipponen (2016), Sadownik and Ndijuye (2023) and Tvinnereim and 

Bergset (2023). Sociological perspectives are evident in Osman and Månsson (2015) and Matthiesen (2015). 

Postcolonial theory is found in Lunneblad and Johansson (2012). Many studies overlap in theoretical 

categorizations, with some referencing theories implicitly or blending multiple frameworks. Studies that 

explicitly state their theoretical perspectives, such as developmental-ecological theory (Garvis, 2020) and 

critical theory (Herrero-Arias et al., 2020), offer a structured approach to examining immigrant experiences. 
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Researcher and participant dynamics 

The analysis reveals a dominance of female researchers, many of whom belong to the majority population 

in Nordic countries. This may have influenced the research process and outcomes, as researchers from the 

majority population might have different perspectives on immigrant experiences than those of immigrant 

researchers. Additionally, the asymmetry in the researcher-participant relationship (Ågotnes et al., 2019) 

may be amplified when the already stronger party in the relationship also belongs to a dominating group 

(the majority population) while the weaker party belongs to a minority group. Moreover, data generated 

from interviews in most of the studies is primarily provided by female participants, often mothers, which 

may lead to underrepresentation of fathers’ perspectives. Nevertheless, the findings are generally referred 

to as parents’ experiences and perspectives without discussing possible differences between mothers’ and 

fathers’ views. 

Pedagogical themes 

In our qualitative meta-synthesis, we analyzed and synthesized qualitative findings, coding and organizing 

themes according to our research question: What does research report on how immigrant parents in the 

Nordic countries perceive and engage with early childhood education? The three main themes that 

emerged from the analysis are 1) initial experiences and adaptation, 2) parental concerns, and 3) cultural 

and social integration. Additionally, communication appeared as a fundamental element that influences all 

three themes. This highlights the practical ways in which communication shapes the experiences of 

immigrant parents in Nordic ECE contexts. 

Given the diverse contexts and methodologies of the reviewed studies, we have exercised caution in 

interpreting these themes, carefully considering the potential biases in the existing literature. While the 

themes are presented as key areas of focus, we recognize that immigrant parents' experiences vary across 

different Nordic countries, which may affect how these themes are experienced or understood in each 

context. 

Theme one: Initial experiences and adaptation 

Navigating the unknown 

According to the reviewed research, navigating new experiences and aligning expectations within early 

childhood education (ECE) settings can present significant challenges for immigrant parents, primarily due 

to unfamiliarity with the system’s practices, expectations, and cultural norms (Garvis, 2020; Van Wees et 

al., 2021). Research by Gunnþórsdóttir et al. (2019) and Sadownik and Ndijuye (2023) reveals that many 

immigrant parents report that they struggle to adapt to new cultural norms and practices, which differ 

significantly from those in their home countries. Lund (2022; 2024), in her research on ECE partnership in 
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Norway, writes about parents from the Middle East and East Africa who face difficulties because of their 

unfamiliarity with the Norwegian language, norms, and the kindergarten norms. The initial engagement can 

be particularly stressful, as highlighted by Tvinnereim and Bergset, who illustrate this point by citing a 

mother from Latin America, "Why should children sleep outside? It's so cold! They must be freezing. 

Norwegians are crazy!” (2023, p. 10 [authors’ translation]). Similar concerns about subzero outdoor 

sleeping practices are noted by Herrero-Arias et al. (2020) and Sadownik and Ndijuye (2023) who link such 

shocks to cultural adaptation difficulties. Such anxiety is reportedly often increased by what parents 

perceive as insufficient pre-kindergarten information (Tvinnereim & Bergset, 2023). 

Expectations of parental involvement in education represent a similar culturally conditioned challenge. 

Studies by Bønnhoff (2020) and Bendixsen and Danielsen (2020) reveal that many parents struggle with 

understanding and meeting ECE expectations due to language barriers and differing educational and 

cultural backgrounds. Bendixsen and Danielsen (2020) refer to a parent from Rwanda who described, “The 

parents here, especially migrants, have to follow a child to school [...] But where I come from, if we are 

neighbors, I can collect your children from school, tomorrow you collect him”, suggesting that migrant 

parents are navigating an uncharted terrain in Nordic ECE and face many difficulties on their way. In line 

with this, Herrero-Arias et al. (2020) highlight that parents often express a need for more information and 

support to better navigate the educational landscape. 

Expectations of involvement 

Researchers identify a gap between the expectations of ECE institutions and those of migrant families. 

Bendixsen and Danielsen (2020) claim that Nordic schools tend to emphasize individual responsibility and 

self-discipline, which may not align with parents’ understanding or capabilities due to language barriers and 

unfamiliarity with the system. Similarly, based on an interview with a Kurdish father, Lund (2024) writes 

about how immigrant parents feel they must perform “Norwegianness” when they encounter ECE staff, 

and Lunneblad and Johansson (2012, p. 712) quote a father who reveals that “Honestly, it feels like my 

power as a parent disappeared when I came to Sweden. The way we educate our children in my country 

doesn’t work here”. These sentiments highlight how differing cultural values and educational practices can 

contribute to challenges in communication and involvement.  

Lund (2022) refers comments from Bashar, a Syrian father, who compares his stricter approach to 

Norwegian parents, whom he views as lenient and indulgent. Mustafa adds that immigrant parents focus 

more on discipline, while Norwegian parents are less strict (p. 204). Lund (2022) argues that these views 

reflect a cultural clash, with immigrant parents emphasizing authority and structure, while Norwegian 

parents prioritize autonomy. This cultural clash makes the communication gap between parents and ECE 

staff bigger, contributing to feelings of isolation and confusion for immigrant families, as emphasized by 
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Lunneblad and Johansson (2012) and Lastikka and Lipponen (2016). Lund (2022) suggests that such 

differences can lead to misunderstandings in early childhood education settings, highlighting the need for 

more dialogue and cultural sensitivity to foster inclusivity.  

Osman and Månsson (2015) and Sadownik (2022) stress the importance of clear, culturally responsive 

explanations of pedagogical practices, noting that misunderstandings about practices like outdoor sleeping 

can lead to frustration. The lack of understanding is not solely due to parents' insufficient knowledge but 

also reflects a broader issue of communication problems in some Nordic ECE, where staff may not always 

have the resources, training, or time to communicate with immigrant families (Lund, 2024). 

Despite the challenges many parents face, Lastikka and Lipponen (2016) and Sadownik and Ndijuye (2023) 

note that there also are many parents who report satisfaction with the communication and interaction 

between daycare personnel and families. For example, Sadownik and Ndijuye (2023) found that parents 

valued daily updates on their children’s activities and described the staff as attentive and responsive to 

their concerns. Lastikka and Lipponen (2016) report that while parents appreciated the clarity of 

communication, some desired more detailed information about their children's learning and development. 

Theme two: Parental concern 

Language development 

The reviewed research shows that immigrant parents often struggle to support their child’s development in 

both their mother tongue and the host country’s language. Maintaining the mother tongue is a key concern 

for many parents. They fear that an emphasis on learning the host language might lead to a loss of their 

native language, which is crucial for preserving cultural identity and family connections. As one mother 

stated, "For now, I am happy that I can give her the gift of her mother tongue language, so she is able to 

communicate in our family and with relatives" (Garvis, 2020, p. 395). Lastikka and Lipponen (2016) 

underscore that while immigrant parents support bilingual education, they are concerned about their 

children's ability to maintain their native language amidst learning the new language. 

At the same time, the research reports that parents recognize the importance of proficiency in the host 

country's language for social integration and academic success. Bendixsen and Danielsen (2020) highlight 

parents' fears that their children might struggle with the host language and their concerns that a 

multilingual school environment may hinder their children's ability to learn the host country’s language. On 

this topic, Sadownik and Ndijuye (2023, p. 8) mentioned one parent stating, “What I really don’t want is for 

my child to struggle with the Norwegian language like I do”. Similarly, Nergaard (2009) discusses the 

challenges parents find that children face when language models speak with a heavy accent, complicating 

language acquisition.  
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Some of the studies we reviewed observe that language barriers also impact parents’ involvement in their 

children's education. Bendixsen and Danielsen (2020) note that some parents felt excluded from 

participating in their children's schooling due to their own limited language competence, and Osman and 

Månsson (2015) describe a parent who felt her Swedish language skills were too weak to assist her children 

with homework. Lastikka and Lipponen (2016) emphasize that such language difficulties can significantly 

hinder family involvement, which is critical for children's educational success.  

Childcare quality 

Parents often express concerns about safety and supervision in ECE settings. For instance, Garvis (2020) 

discusses how what she terms “skilled immigrant mothers” worry about potential physical risks in 

kindergartens, such as unsafe play equipment and insufficient supervision, which she believes could lead to 

injuries. The mothers in this study also highlight issues such as the presence of unqualified staff and high 

turnover rates, which exacerbate their fears about their children's safety. For example, one mother in the 

study says, “I have concerns about the safety of my children when the person does not have qualifications. I 

would not trust an unqualified doctor, so why should I trust an unqualified teacher?" (Garvis, 2020, p. 393).  

Herrero-Arias et al. (2020), Sadownik and Ndijuye (2023) and Lund (2024) document similar concerns about 

ECE practices that vary from those in the interviewees’ home countries. Sadownik and Ndijuye (2023) 

mention anxieties over Norwegian practices, such as practitioners encouraging children who fall to ‘get up 

again’, whereas in some cultures, it is more common to show empathy for the child's injury. The study 

quotes a parent who says, "I already gave up the hope that he would learn something here, but please at 

least take care of him here!" (p. 7). Herrero-Arias et al. (2020) describe parental unease with practices 

perceived as unsafe, such as one-year-old children playing outdoors in all weathers, playing on hills with 

stones or mud and handling sharp tools like axes and knives. Yet, according to this study, over time many 

parents come to appreciate the Nordic ECE practices as they observe their children's increasing 

independence. A quote from one of the parents illustrates this point:  

[X]: I remember how shocked I got when I started my job in the kindergarten and saw 4-year-old children 
going on an excursion far away, and they took foldable knives. [Y]: They give small axes to 5-year-old children 
[X]: I thought, “I’m going to get a heart attack”, the knives were so sharpened. [Y]: There’s always somebody 
supervising but nobody approaches the children, “Don’t take this! Be careful!” [X]: Yes, because for them 
what matters is that the child learns and has fun, it doesn’t matter if the child gets dirty, a bit injured. 
(Herrero-Arias et al., 2020, p. 413) 

Parents also express concerns about the quality of food in ECE institutions. Sadownik (2022) notes parental 

shock over the “almost daily serving of hot dogs” (p. 10), which they view as compromising children's 

health. However, parents appreciate efforts to accommodate religious dietary restrictions and create 

pleasant, stress-free meal experiences. Thus, concerns about food quality are balanced with appreciation 

for inclusive and accommodating practices (Sadownik & Ndijuye, 2023). 
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Beyond safety, different studies underscore that clear communication between parents and ECE personnel 

is crucial for building trust, which is regarded essential for childcare quality. Lastikka and Lipponen (2016) 

emphasize that positive interaction with ECE staff helps ease parental concerns., and Lund (2022) highlights 

the importance of communication and trust in the relationship between refugee parents and kindergarten 

staff. High staff turnover and unqualified personnel in kindergartens can erode this trust (Garvis, 2020). 

Learning and development 

Some research reports that parents express concern about the educational approach in Nordic ECE, 

particularly the balance between play and structured learning. For example, Gunnþórsdóttir et al. (2019) 

find that foreign-born parents often view the limited homework and the focus on play in Icelandic primary 

schools as inconsistent with their expectations for academic rigor. One parent who took part in this study 

explains:  

She doesn’t learn anything if she doesn’t have to try. I only want to let her try, but they [the teachers] don’t 

want to because they don’t want to make it hard for her. I think if there would be a little bit more pressure, 

she would learn more. (Gunnþórsdóttir et al., 2019, p. 609-610)  

According to this study, some parents supplement their children’s education at home to meet the academic 

standards in their home countries. For instance, one of the mothers who took part in this study taught her 

child for an hour or two each day about Poland. Additionally, at least four European parents in the study 

perceive Iceland’s educational standards as roughly “two years behind” those of their home country 

(Gunnþórsdóttir et al., 2019, p. 613). 

Although parents recognize the life skills gained through Nordic approaches, they often find it challenging 

to align these benefits with their own expectations for academic learning. Sadownik and Ndijuye (2023) 

highlight that some parents, unfamiliar with play as a pedagogical approach in ECE, are skeptical. One 

father asks, "How is this good?” referring to his belief that he “send[s] them to school to ensure that they 

learn the necessary skills that they cannot otherwise learn at home" (p. 7). Without clear explanations of 

the value of play, parents may perceive it as "a limitation of the children’s learning opportunities" 

(Sadownik & Ndijuye, 2023, p. 7). On the other hand, Ślusarczyk and Pustułka (2016) find that after gaining 

some insight into Nordic pedagogical practices and the importance of play, some parents begin to 

appreciate this approach. Parents offered statements like "I realised that here they allow children to grow 

up" (p. 58), and "I like that here they […] have breaks for playing, […] It is not stressful at all" (p. 59). 

Similarly, Bubikova-Moan (2017) describes one parent who initially criticized the lack of academic focus but 

later recognized the joy and growth her child experienced, ultimately acknowledging, "Why at all – worry 

that it’s supposed to be like this or like that. Basically, he is happy and that’s it" (p. 33). Lastikka and 

Lipponen (2016) highlight how multicultural environments in Finnish kindergartens support both learning 
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and social development, and Herrero-Arias et al. (2020) find that parents’ initial worries about practices like 

using knives and axes evolve into an appreciation for the self-sufficiency and independence their children 

develop. 

Theme three: Cultural and social integration 

ECE as a gateway to integration 

Examining how the host country’s ECE influences integration, several studies reveal multifaceted impact on 

both parents and children. Garvis (2020) and Rissanen (2020) both address the complexities of cultural 

integration. Garvis (2020) highlights that migrant parents often engage with the host culture only after their 

children start formal schooling, reflecting challenges in aligning family and educational practices across 

cultures. Rissanen (2020) discusses how Swedish schools often limit negotiation on cultural differences, 

with parents being told they could "always choose to send their children to an Islamic school" (p. 141)2, 

which restricts integrating diverse cultural practices within public education.  

In alignment with these findings, Tvinnereim and Bergset argue that trust built through "mutual insight and 

understanding” (2023, p. 14 [authors’ translation]) is crucial for integration in nursery settings. Sønsthagen 

(2018) similarly notes that when mothers, who often had limited social networks, expressed trust, this 

often suggests the start of belonging. Both of these studies highlight trust as essential for fostering 

belonging and successful integration. Lund (2022) supports this, noting that as refugee parents become 

familiar with the kindergarten system and its norms, their initial insecurities evolve into confidence, 

fostering trust in both staff and the organization. Sønsthagen (2018) also highlights the importance of 

positive, consistent staff-parent interactions, which gradually build personal trust and contribute to 

parents’ confidence in the kindergarten’s ability to provide a safe and nurturing environment. 

Building on the alleged importance of trust, Garvis (2020) and Tvinnereim and Bergset (2023) elaborate on 

how fear also significantly affects parents. For instance, Garvis (2020, p. 393) describes a mother who lost 

confidence in the institution. She regarded it as unsafe and untrustworthy because of an “unqualified 

teacher”, after her friend's child was bitten and the incident allegedly was inadequately addressed. 

Similarly, Bendixsen and Danielsen (2020) and Tvinnereim and Bergset (2023) highlight parental anxiety 

over potential child welfare interventions.  

Tvinnereim and Bergset (2023) present an African mother who expressed fears about child welfare 

 
2 Over the last couple of decades, a wide range of private schools have been established in Sweden. This means that 
private schooling is an actual alternative in Sweden to a much higher degree than in other Nordic countries, where the 
comprehensive school model remains the ideal. The comment may be understood in light of this fact. However, 
children of immigrants attend private education to a relatively low degree (The Swedish National Commission for 
Unesco, 2021): 
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services, stating, "I was so worried about those who could take our children away. We have to be afraid and 

on guard!" (p. 12 [authors’ translation]). Bendixsen and Danielsen (2020) reveal similar concerns about 

state intervention, with some parents perceiving that "the people [working in Child Welfare Service] are 

manipulating the system and they steal children from migrants and they give them to Norwegian families" 

(p. 358). As the examples indicate, fear often arises from concerns that interactions in ECE, such as cultural 

misunderstandings, differing expectations, or perceived "wrong" behavior, could lead to reports to child 

welfare services, ultimately threatening the security of their family. 

Given the complexities of integration, understanding how various factors influence this process in Nordic 

ECE is crucial. Van Wees et al. (2021) highlight the importance of including language use when 

communicating with parents of different native languages. In this study, Arabic-speaking staff in Swedish 

ECE institutions help bridge communication gaps for Arabic-speaking migrant families, thus enhancing their 

engagement. In a broader context, Matthiesen (2015) and Lastikka and Lipponen (2016) illustrate the role 

of ECE institutions in fostering cultural understanding. They find that multicultural personnel and inclusive 

practices contribute significantly to a sense of belonging and safety, allowing parents to preserve their 

cultural identity while adapting to new norms. Similarly, Matthiesen (2015) explores how migrant parents 

navigate cultural and systemic challenges, for example when balancing their child's well-being with the 

demands of the educational system. 

Several studies, including those by Gunnþórsdóttir et al. (2019), Bønnhoff (2020), Tvinnereim and Bergset 

(2023), and Lund (2024), explore the complexities migrant parents encounter in adapting to new 

educational practices. Bønnhoff (2020) shows that migrant mothers in Norway sometimes adapt their 

practices to align with local values, reflecting broader efforts to integrate into Norwegian societal norms. As 

one mother noted, she "changed her practices after migrating, choosing to talk about topics she previously 

considered taboo" (Bønnhoff, 2020, p. 387). Gunnþórsdóttir et al. (2019) demonstrate that the introduction 

of new practices, such as swimming lessons, can lead to discomfort and resistance among migrant families, 

and Tvinnereim and Bergset (2023) call attention to the pressure migrants may feel to conform to local 

norms. One parent explained his feeling that "We have to respect all Norwegians because we decided to 

come here, so we have to do as all Norwegians say—otherwise, we can be thrown out" (p. 12 [authors’ 

translation]).  

Balancing cultures: home vs. host country 

According to researchers, navigating cultural differences between home and host countries presents a 

complex challenge for migrant families (Bønnhoff, 2020; Garvis, 2020; Ślusarczyk & Pustułka, 2016). Many 

parents strive to maintain their children's cultural identity, rooted in the parents’ country of origin, while 

adapting to the norms of their new environment. For instance, Garvis (2020) finds that some migrant 
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mothers prioritize their child's understanding of their home culture before introducing new cultural 

elements from their host country. As one of the mothers this study stated, "I want my child to understand 

and respect this before an additional culture is added" (p. 395). This sentiment reflects the belief of many 

migrant parents that their children should be grounded in their heritage before diving into a new cultural 

environment (Garvis, 2020).  

Several studies point out that adaptation to the host country’s educational norms can be challenging and 

stressful, especially when these norms differ significantly from those in the home country, leading to 

tension and discomfort. For instance, both Bønnhoff (2020) and Van Wees et al. (2021) highlight the 

difficulties parents encounter when local educational practices in Sweden and Norway, especially on 

sensitive topics like sex education, conflict with their own beliefs. The authors explain that parents had 

concerns about the impact these practices have on their children. This created challenges in balancing 

cultural preservation with the integration of local values. According to Van Wees et al. (2021), "Parents felt 

that teachers were undermining their beliefs and values" (p. 3).  

Sadownik and Ndijuye (2023) note that parents frequently assess the educational standards in their new 

country against those of their home country, often perceiving inadequacies in the host country's system. 

This comprises religious education as well. Lastikka and Lipponen (2016) find that while cultural support is 

appreciated, specific religious practices often go unacknowledged. Ślusarczyk and Pustułka (2016) 

underscore this issue, noting that while students learn about various religions, parents feel that their 

children’s specific religious beliefs are not adequately represented. The study quotes a Polish mother who 

declared, "Students learn about many religions and not one religion that happens to be the one we believe 

in" (p. 60). Similarly, Rissanen (2020) presents participants’ claim that the emphasis on Protestant 

Christianity in Finnish and Swedish schools can marginalize other religions, particularly Islam. Furthermore, 

Matthiesen (2015) demonstrates how religious symbols, such as headscarves, may provoke skepticism, and 

declares that a more inclusive approach to religious diversity in schools is required.  

Discussion and conclusion 

The aim of this study was to map out what research reports on how immigrant parents in the Nordic 

countries perceive and engage with early childhood education (ECE). The findings of the review highlight 

several key aspects of immigrant parents' experiences, with communication emerging as a central factor in 

their inclusion, adaptation, and collaboration within Nordic ECE. We analyzed the findings from a 

sociocultural perspective, which helps understanding of how communication, cultural adaptation and social 

capital, influence interaction between immigrant parents and ECE providers. 

The findings suggest that immigrant parents often encounter cultural differences that challenge their 
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expectations of parental involvement, leading to confusion, anxiety, and a need for culturally sensitive 

communication from ECE providers to help parents adapt to their new environment. The Nordic emphasis 

on child independence and informal parental engagement contrasts with the structured or formal 

approaches that many immigrant parents are used to. Such misalignments can lead to confusion, 

hesitation, and feelings of isolation among parents (Lenes et al., 2020). From a sociocultural perspective, 

this tension reflects how immigrant parents actively adjust, negotiate and redefine their roles in their new 

cultural context (Yamamoto et al., 2022). For instance, some parents assert that they have come to 

understand and value Nordic ECE ideals, suggesting that cultural adaptation is a gradual process supported 

by communication and social interaction. However, based on the literature, these adaptive processes do 

not appear to be conducive between host communities and immigrants, seeing how it is often immigrant 

parents who adapt to the hegemonic cultural values that make up Nordic ECE practices, rather than the 

educational context adapting to the changing cultural landscape. 

While language barriers and cultural differences present significant challenges for immigrant parents, it 

should be noted that these issues are not exclusive to this group. Some parents from majority populations 

may also experience difficulties with trust, communication, and understanding certain ECE practices. For 

example, they might be uncomfortable with ECE teaching sensitive topics, serving unfamiliar or low-quality 

food, or providing unusual activities like young children playing with axes. These concerns can arise for any 

parent unfamiliar with or new to the system, but they also reflect differing values and expectations in 

general about what is appropriate or beneficial for children. However, as noted by Major (2023), because of 

variations in social and cultural capital between immigrant parents and parents who belong to the majority 

population. This makes it harder for immigrant parents to engage fully or express their concerns, 

highlighting the role of social and cultural capital in shaping their involvement in ECE. 

The review suggests that trust-based communication between parents and ECE staff plays a crucial role in 

bridging gaps in understanding. Sociocultural theory emphasizes the co-construction of meaning through 

shared interactions (Yamamoto et al., 2022), suggesting that open, empathetic communication can help 

align expectations and practices between parents and staff. Miscommunication, often arising from cultural 

differences or lack of shared understanding, can hinder this process.  

When ECE providers recognize and value parents' cultural strengths, they create a supportive environment 

that encourages mutual understanding and collaboration (Yamamoto et al., 2022). Recognizing the 

strengths of cultural diversity may deepen the discussion of immigrant parents' roles and involvement in 

ECE by emphasizing the potential benefits of inclusivity, which is considered important for promoting 

immigrant parents' contributions in ECE. However, while it is often suggested that ECE providers should 

shape parents' beliefs and involvement practices, we argue that this approach may not align with parents' 
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needs and could unintentionally marginalize their cultural perspectives. A high degree of reflexivity is 

required to reveal unconscious sociocultural biases and ensure transparency in research design and 

positionality, which can influence both data collection and inclusivity in ECE practices (Jamieson et al., 

2023).  

As Tvinnerheim and Bergset (2023) note, building trust through mutual understanding is crucial for creating 

a supportive environment. Trust-based communication can bridge cultural gaps and enhance parental 

engagement, promoting a more inclusive ECE experience. However, less attention is given to how the ECE 

system might adapt to immigrant parents' cultural perspectives, raising questions about the balance 

between parents adapting to the system and ECE providers adjusting their practices to include immigrant 

parents (Yamamoto et al., 2022).  

The studies we reviewed reveal immigrant parents’ diverse experiences of their interactions with ECE 

professionals, highlighting both exclusionary and assimilative challenges, as well as opportunities for 

enhancing inclusivity and support. However, this field of research is characterized by a lack of clear 

definitions and consistent theoretical frameworks. This absence can lead to unfounded assumptions about 

a universal understanding of immigrant experiences, which may result in inaccurate or overly generalized 

conclusions. Researchers may thereby overlook the complexity and diversity of immigrant parents’ 

challenges. To ensure fair representation and well-grounded interpretations, researchers should explicitly 

outline their theoretical perspectives. 

Our findings moreover indicate an imbalance in the representation of participants in ECE research. While 

fathers are included in most of the studies, mothers constitute the majority of the participants. Although 

some studies tend to emphasize mothers' perspectives, they typically use general terms like "parents" or 

"participants" without distinguishing between the experiences of mothers and fathers. This raises questions 

about how findings might differ if fathers' perspectives were more prominent or if the differences between 

male and female parents' viewpoints were directly addressed. Fathers may have distinct views on 

involvement in ECE, cultural adaptation, or parenting roles that could deepen our understanding of 

immigrant parents’ experiences. 

Additionally, the dominance of female researchers, many of whom belong to the majority population in 

Nordic countries, can influence research outcomes. Researchers’ cultural and social positions may influence 

how they interpret and understand participants' accounts. Majority-group researchers may unconsciously 

study immigrant experiences through their own cultural lens, which could lead to unintended biases and 

affect the depth of understanding. Reflexivity in research is crucial to ensure that these biases are 

recognized and carefully considered. Studies (e.g., Jamieson et al., 2023) emphasize the need for a more 
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diverse range of researchers to bridge gaps, address power imbalances, and enrich research. 

Overall, the findings highlight that immigrant parents face challenges arising from their position as cultural 

outsiders within systems designed around majority norms. These challenges are deeply rooted in societal 

and institutional contexts, rather than in personal or familial factors. A sociocultural perspective provides a 

critical lens to examine how these dynamics develop, showing how interactions with ECE staff are 

influenced by and can reshape the broader sociocultural environment. Sociocultural theory underscores 

the importance of recognizing cultural and social dynamics in parental engagement, paving the way for 

more inclusive and responsive educational practices and policies. Moreover, this study contributes to 

sociocultural theory by illustrating how Nordic ECE practices, which often focus on immigrant parents' 

adaptation, can either reinforce or challenge existing cultural norms, calling for a more flexible approach to 

parental engagement that supports institutional transformation. 
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Appendix  

Table 2. Overview of reviewed literature 

Study 
Author(s) (year), Title, 
Country 

Stated Purpose/Aim 
Research Perspective 
& Epistemological 
Foundations 

Immigrants 
Origins 

Stated Keywords Key Findings 

1 S. Garvis (2020), 
An Explorative Study of Skilled 
Immigrant Mothers’ 
Perspectives Toward Swedish 
Preschools, 
Sweden 

To explore skilled immigrant 
mothers' views on Swedish 
preschools, focusing on safety, 
development, culture, and 
language. 

Developmental-
ecological perspective 
using 
Bronfenbrenner's 
ecological systems 
theory 

Not mentioned  Early childhood; family 
culture; immigrants; language 

Skilled immigrant mothers valued 
the Swedish preschool system for its 
developmental benefits but faced 
challenges with cultural adaptation 
and safety concerns. The application 
of Bronfenbrenner’s Ecological 
Systems Theory and the family 
ecological paradigm provided 
insights into their experiences 
within the contextual layers of 
family and ecological systems. 

2 S. Herzig van Wees, S. Fried, & 
E. C. Larsson (2021), 
Arabic speaking migrant 
parents’ perceptions of sex 
education in Sweden: A 
qualitative study, 
Sweden 

To investigate Arabic-speaking 
migrant parents' views on sex 
education in Swedish schools 
and their concerns. 

Socio-cultural 
perspective focusing 
on integration and 
intercultural 
understanding and 
curriculum theory 

Arabic-speaking 
migrants from 
diverse 
backgrounds 

Migration Sex education 
Culture Sexual and 
reproductive health and rights 

Arabic-speaking migrant parents 
expressed skepticism towards sex 
education in Swedish schools due to 
concerns about sexualization, 
accelerated physical development, 
and distractions from academic 
studies. There was a call for 
culturally and religiously adapted 
sex education, reflecting fears rooted 
in both personal experiences and 
intergenerational conflicts. 

3 H. E. D. Bønnhoff (2020), 
Fostering ‘digital citizens’ in 
Norway: experiences of 
migrant mothers, 
Norway 

To examine how migrant 
mothers in Norway engage with 
digital technologies and the 
challenges they face. 

Critical sociology, 
employing 
institutional 
ethnography 

Africa and Asia 
(mothers) 

Digital Bildung; migrant 
mothers; digital citizenship; 
institutional ethnography 

Migrant mothers encountered 
significant barriers in engaging with 
digital technologies due to language 
challenges, unfamiliarity with local 
platforms, and socio-economic 
factors. The study highlighted the 
need for targeted support and 
community resources to improve 
digital literacy and integration.  

4 S. Bendixsen & H. Danielsen To analyze the challenges of Critical sociology, Iraq, Ethiopia, Intensive parenting; migrant The promotion of middle-class 
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Study 
Author(s) (year), Title, 
Country 

Stated Purpose/Aim 
Research Perspective 
& Epistemological 
Foundations 

Immigrants 
Origins 

Stated Keywords Key Findings 

(2020), 
Great expectations: migrant 
parents and parent school 
cooperation in Norway, 
Norway 

migrant parents in parent-
school cooperation in a diverse 
Bergen area. 

emphasizing power, 
inequality, and 
responsibilisation 

West Africa and 
Somalia 

parents; inequality; 
egalitarian; parent-school 
cooperation; expectation; 
inclusive education; welfare 
state 

intensive parenting by schools has 
shifted the responsibility for 
educational equality onto individual 
families, exacerbating inequalities, 
especially for migrant families. 
Language barriers and cultural 
differences further complicate 
migrant parents' ability to meet 
these expectations. 

5 A. R. Sadownik & L. G. Ndijuye 
(2023), 
Im/migrant parents’ voices as 
enabling professional learning 
communities in early 
childhood education and care, 
Tanzania/Norway 

To analyze the challenges of 
migrant parents in parent-
school cooperation in a diverse 
Bergen area. 

Socio-cultural theory 
with a focus on critical 
pedagogy 

Refugees and 
migrants from 
different socio-
cultural contexts 
in Norway and 
Tanzania 

Parental involvement; im/ 
migrant parents in education; 
reflection over practice; 
cultural responsiveness; 
professional learning 
community 

Immigrant parents experienced 
challenges in engaging with Early 
Childhood Education and Care 
(ECEC) practices due to cultural 
differences. Effective reflection and 
communication by ECEC 
professionals were essential for 
creating more inclusive and 
responsive educational 
environments. 

6 A-L. Lastikka & L. Lipponen 
(2016), 
Immigrant Parents’ 
Perspectives on Early 
Childhood Education and Care 
Practices in the Finnish 
Multicultural Context, 
Finland 

To assess immigrant families' 
views on ECEC practices in 
Finland and suggest 
improvements for inclusivity. 

Multicultural 
education theory with 
elements of socio-
cultural theory 

Russia, Estonia, 
Iraq, Somalia, 
Thailand 

Early childhood education 
practices, inclusion, immigrant 
families, parental perspective, 
Finland 

Immigrant families valued the 
cultural competence and 
personalized support offered by 
Finnish daycare centers. Effective 
communication, support for cultural 
diversity, and cooperative 
partnerships were key to enhancing 
the integration and well-being of 
immigrant families. 

7 J. Lunneblad & T. Johansson 
(2012), 
Learning from each other? 
Multicultural pedagogy, 
parental education and 
governance, 
Sweden 

To examine how immigrant 
parents interact with Swedish 
schools and the gaps between 
policy and practice. 

Postcolonial 
governmentality 
 with concepts of 
multicultural pedagogy 

Arabic, Somali, 
and Turkish 
speaking 
parents 

Parental education; 
governmentality; social capital 

Immigrant parents faced significant 
challenges in interacting with the 
Swedish educational system due to 
ineffective communication, power 
imbalances, and cultural conflicts. 
The gaps between multicultural 
pedagogy policies and practical 
implementation contributed to 
difficulties in parental involvement. 

8 J. Bubikova-Moan (2017), 
Negotiating learning in early 
childhood: Narratives from 

To explore Polish migrant 
parents' views on Norwegian 
early years education and their 

Narrative analysis with 
a focus on positioning 
theory and social 

Poland Learning Early years education 
Multilingual children’s Migrant 
parents Narrative discourse 

Polish migrant parents displayed a 
spectrum of reactions to Norwegian 
early years education, from 
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Stated Purpose/Aim 
Research Perspective 
& Epistemological 
Foundations 

Immigrants 
Origins 

Stated Keywords Key Findings 

migrant homes, 
Norway 

experiences. practice theory Positioning skepticism about academic 
standards to positive acceptance of 
child-centered practices. Their 
engagement with educational 
practices was influenced by their 
dual identities and evolving 
perceptions of the Norwegian 
system. 

9 I. Rissanen (2020), 
Negotiations on Inclusive 
Citizenship in a Postsecular 
School: Perspectives of 
“Cultural Broker” Muslim 
Parents and Teachers in 
Finland and Sweden, 
Finland/Sweden 
 

To study how Muslim parents 
and teachers navigate inclusive 
citizenship and act as cultural 
brokers in Finnish and Swedish 
schools. 

Inclusive citizenship 
with a focus on 
cultural brokerage and 
post secular contexts 

Various Muslim-
majority 
countries 

Muslims; inclusive citizenship; 
cultural broker; post-secular; 
school; Finland; Sweden 

Muslim parents and teachers acted 
as cultural brokers, navigating 
inclusive citizenship within a post 
secular educational context. They 
faced challenges in fostering a sense 
of belonging and managing their 
identities, highlighting the need for 
better policies accommodating 
cultural and religious diversity. 

10 K. R. Tvinnereim & G. Bergset 
(2023), 
“Det er veldig forskjellig fra 
hjemlandet mitt»: 
Migrantforeldres erfaringer 
med kommunikasjon og 
samhandling med 
barnehagepersonalet”3, 
Norway 

To explore migrant parents' 
experiences with Norwegian 
ECEC staff, focusing on 
communication and adaptation. 

Sociocultural and 
educational 
perspective using 
multivoicedness and 
empowerment 
theories alongside 
communication theory 

Africa, the 
Middle East, 
Latin America, 
and Asia 

Migrant parents, ECEC staff, 
communication, interaction 

Migrant parents often lacked initial 
knowledge about Norwegian Early 
Childhood Education and Care 
(ECEC), leading to anxiety and 
confusion. Supportive ECEC staff 
played a crucial role in helping 
parents adapt and integrate into 
Norwegian society, addressing their 
concerns and fears. 

11 M. Ślusarczyk & P. Pustułka 
(2016), 
Norwegian Schooling in the 
Eyes of Polish Parents: From 
Contestations to Embracing 
the System, 
Norway/Poland 

To investigate Polish parents' 
evolving perceptions of the 
Norwegian schooling system 
and its educational practices. 

Sociocultural and 
educational 
perspective with a 
focus on 
multivoicedness and 
empowerment 
theories 

Poland Migrant children; migrant 
students; school system; Polish 
families in Norway 

Polish parents had mixed views on 
Norwegian schooling, balancing 
criticism of lower academic 
standards with appreciation for 
child-centered learning approaches. 
Their perceptions were shaped by 
their prior educational experiences 
and the impact of migration on their 
children's education. 

12 A. Sadownik (2022), 
Narrative Inquiry as an Arena 

To use narrative inquiry to 
explore Polish caregivers' 

Narrative inquiry with 
a focus on re-

Poland Immigrant caregivers, 
democratic deficit, parental 

Narrative inquiry enabled Polish 
caregivers to re-experience and 

 
3 Translation: "It is very different from my home country." Migrant parents' experiences with communication and interaction with kindergarten staff. 
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Origins 
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for (Polish) Caregivers’ 
Retelling and Re-experiencing 
of Norwegian Kindergarten: A 
Question of Redefining the 
Role of Research, 
Norway 

experiences with Norwegian 
kindergartens and enhance 
engagement. 

experiencing and 
democratic deficits in 
parental engagement 

involvement, parental 
engagement, narrative inquiry, 
experience 

reflect on their initial encounters 
with Norwegian kindergartens. This 
approach facilitated deeper 
understanding and engagement, 
addressing democratic deficits in 
parental involvement and fostering 
meaningful interactions with 
kindergarten professionals. 

13 A. Osman & N.  Månsson 
(2015), “I Go to Teacher 
Conferences, But  
I Do Not Understand What the 
Teacher Is Saying”: Somali 
Parents’ Perception of the 
Swedish School,  
Sweden 

To examine Somali parents' 
interactions with the Swedish 
educational system and the 
impact of their social capital. 

Sociological 
perspective focusing 
on social capital 

Somalia Social capital, educational 
support, parent-teacher 
relation, academic 
achievement, Somali 
immigrants in Sweden 

Somali parents faced communication 
barriers, a lack of understanding of 
the Swedish educational system, and 
cultural differences, which affected 
their engagement with schools. 
Effective communication improved 
with Somali teachers acting as 
interpreters, highlighting the impact 
of social capital on parental 
involvement. 

14 T. B. Nergaard (2009), 
The Day Care Experience of 
Minority Families in Norway, 
Norway 

To evaluate a daycare pilot 
scheme for minority families in 
Norway, focusing on 
communication, satisfaction, 
and integration. 

Sociocultural 
perspective with an 
emphasis on social 
integration theory  
(implicit) and 
multicultural 
education 

Pakistan, 
Lebanon, China, 
Somalia, Iraq, 
and India 

No keywords. The trial daycare scheme for 
minority families initially saw low 
uptake but eventually achieved 
higher participation. Immigrant 
families had varied reactions, with 
some appreciating the free service 
and language acquisition while 
others had concerns about cultural 
fit and academic focus. 

15 H. Gunnþórsdóttir, S. Barillé, 
& M. Meckl (2019), 
The Education of Students 
with Immigrant Background 
in Iceland: Parents’ and 
Teachers’ Voices, 
Iceland  

To explore teachers' and 
immigrant parents' experiences 
in Icelandic schools, focusing on 
communication and 
multicultural challenges. 

Sociocultural theory 
with a focus on 
multicultural and 
inclusive education 
(implicit) 

Primarily 
European 
countries 
including Poland 

Icelandic schools; education; 
multiculturalism; teachers; 
parents; immigrant students 

Teachers and immigrant parents in 
Iceland faced challenges in 
communication and multicultural 
education. The differences in 
educational expectations and lack of 
support for immigrant students 
underscored the need for better 
preparation and effective 
communication strategies in 
multicultural settings. 

16 R. Herrero-Arias, E. Lee, & R. 
Hollekim (2020), 
‘The more you go to the 

To investigate how risk 
discourses and intensive 
parenting norms affect 

Critical theory with a 
focus on risk 
discourses and 

Southern 
European 
countries 

Migrant parents; Norway; risk 
management; professional 
advice; double bind; family 

Southern European migrant parents 
encountered a 'double bind' 
between their cultural childrearing 

http://www.nordiccie.org/


Migdad et al.     28 

nordiccie.org   NJCIE 2025, Vol. 9(1) 

Study 
Author(s) (year), Title, 
Country 

Stated Purpose/Aim 
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Immigrants 
Origins 

Stated Keywords Key Findings 

mountains, the better parent 
you are’. Migrant parents in 
Norway navigating risk 
discourses in professional 
advice on family leisure and 
outdoor play, 
Norway 

Southern European migrant 
parents in Norway. 

parenting norms including Spain 
and Greece. 

leisure practices and Norwegian risk 
management norms. They faced 
tensions in navigating professional 
advice on outdoor play and family 
leisure, revealing conflicts between 
cultural expectations and local 
practices. 

17 A. Chajed (2022), Trying to 
Make it “Feel Like Home”: The 
Familial Curriculum of 
(Re)Constructing Identities 
and Belonging of Immigrant 
Parents Living in Finland, 
Finland 

To explore how immigrant 
parents in Finland reconstruct 
their identities and belonging 
through familial and 
transnational practices. 

Asset-based narrative 
inquiry with a focus on 
decolonizing research 

Global South—
Libya, Pakistan, 
Ghana 

No keywords. Immigrant parents in Finland 
navigated their cultural heritage and 
integration through familial and 
transnational practices. The study 
highlighted the complexity of 
integration and belonging, 
challenging traditional 
assimilationist perspectives and 
emphasizing the role of personal and 
cultural narratives. 

18 N. C. L. Matthiesen (2015), 
Understanding silence: an 
investigation of the processes 
of silencing in parent–teacher 
conferences with Somali 
diaspora parents in Danish 
public schools, 
Denmark 

 To study how Somali diaspora 
parents are silenced in Danish 
parent-teacher conferences and 
challenge cultural assumptions. 

Positioning theory 
with an interactional 
perspective 

Somalia Somali diaspora; home–school 
relations; parent–teacher 
collaboration; positioning 
theory; interactional 
perspective; silencing 

Somali diaspora parents were often 
silenced in Danish parent-teacher 
conferences due to institutional 
practices that positioned teachers as 
experts and marginalized parents. 
The use of specialized language and 
material artifacts further excluded 
parents from meaningful 
participation in their children's 
education. 

19 A. G. Sønsthagen (2018), 
“Jeg savner barnet mitt». 
Møter mellom somaliske 
mødre og 
Barnehagen”4, 
Norway 

To explore how Somali mothers 
establish and develop trust in 
Norwegian preschools and how 
they experience their 
cooperation with the staff. 

Critical theory Somalia Kindergarten; parental 
cooperation; immigrant 
parents; Somali mothers; 
relations of trust 

Trust between Somali mothers and 
kindergarten staff is built through 
open, mutual dialogue, where the 
staff recognizes and respects the 
mothers' cultural backgrounds and 
emotional challenges during the 
adaptation process. Establishing this 
trust helps mothers feel secure 
about their children's well-being in 
the kindergarten. 

 
4 Translation: "I miss my child." Interactions between Somali mothers and early childcare institutions. 
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20 Ø. L. Johannessen, G. Odden, 

O. Ryndyk &, A. Steinnes 
(2013), Afghans and early 
childhood education in 
Norway: a pilot project, 
Norway 

To carry out a mapping and 
review of current knowledge 
and experience concerning 
Afghans and education in 
Norway, with a particular focus 
on the encounter between 
Afghan children and families 
and the early childhood 
educational system in the south-
western part of Norway.  

Sociocultural theory 
(implicit) 

Afghanistan Afghans, Refugees, Early 
childhood education, 
Integration politics and 
practices, Norwegian 
Kindergarten Act, National 
Curriculum Plan for 
kindergartens, Second 
language learning, Mother 
Tongue learning, Norwegian as 
a second language, Parenting 
in minority context, 
Professional cultural 
awareness.  

The study found that Afghan families 
in Norwegian kindergartens faced 
challenges like language barriers, 
cultural differences, and lack of 
mother-tongue education. 
Kindergarten staff noted difficulties 
with special needs, cultural 
differences (e.g., food, gender roles), 
and communication. Both families 
and staff highlighted the need for 
better language support for effective 
engagement. 

21 H. H. Lund (2022), 
«Vi må gjøre som nordmenn, 
gå på tur og sånn, integrere 
oss»: Flyktningforeldres 
erfaringer med barnehagen5.  
Norway 

To address the challenges 
refugee parents face in terms of 
cultural misunderstandings, 
language barriers, and the 
integration process in early 
childhood education. 

Sociocultural 
perspective focusing 
on symbolic power, 
habitus, and 
acculturation theories. 

Various non-
Western 
backgrounds. 
Syrian, Somali, 
Eritrean, and 
Kurdish origins 

Parenthood; refugees; cultural 
capital; belonging 
 
 

Refugee parents in Norway faced 
communication challenges and 
cultural differences in collaborating 
with daycare staff. Language 
barriers and limited access to 
cultural capital affected their 
engagement. The study highlighted 
how differing habitus and social 
positions shaped perceptions of 
parenting and childhood, influencing 
cooperation. It emphasized the role 
of daycare in cultural integration, 
with varying success in the 
acculturation process. 

22 H. H. Lund (2024), 
"We try to give a good life to 
the children” -- Refugee 
parents and ECE professionals 
experiences of the early 
childhood education 
partnership in Norway 
 

The aim is to analyze the 
tensions in this partnership 
between refugee parents and 
ECE professionals and provide 
insights into these encounters, 
negotiation processes and their 
experiences. 

Theoretical 
frameworks of cultural 
capital and power 
relations and critical 
pedagogy. 

Various non-
Western 
backgrounds. 
Syrian, Somali, 
Eritrean, and 
Kurdish origins 

Immigration, migration, 
cultural capital, parental 
partnership, ECE, refugees in 
education, inclusion and 
belonging 
 

The interactions and encounters 
between refugee parents and ECE 
professionals show tensions arising 
from differences in cultural norms 
and understandings. Communication 
and language barriers pose an extra 
burden or stress for both ECE 
professionals and refugee parents. 
“Norwegianness” as a cultural norm 

 
5 "We must do as the Norwegians do, go on walks and such, integrate ourselves": Refugee parents' experiences with kindergarten. 
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within ECE institutions is linked to 
the values, norms, and cultural 
capital valid within the ECE 
institution. At the same time, refugee 
parents emphasize education as a 
key to a promising future in Norway 
and value the education aspect of 
ECE institutions as high.  
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