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Rationale and Framing 

Over the past three decades, girls' education has become central to global development agendas, widely 

recognized as a driver for improving health outcomes, lowering fertility rates, advancing economic 

growth, and supporting more inclusive civic systems (Monkman & Hoffman, 2013; Unterhalter, 2023). 

However, dominant narratives run the risk of reducing girls' education to a technical intervention 

narrowly focused on enrolment numbers and economic productivity, particularly in Global South 

contexts where much of this work is concentrated. Such instrumental framings often fail to engage with 

the complex social, political, and cultural conditions that shape girls' educational experiences. 

Conversations around girls’ education frequently begin with the goal of expanding access, a focus central 

to development discourse. However, critical scholars have long argued that increasing girls’ enrolment in 

formal schooling alone cannot address deeper structures of gender inequality, as educational disparities 

are shaped by broader social, cultural, and political inequalities (Stromquist, 1995). As schools reproduce 

social status and advantages across generations (Bourdieu, 1984; Collins, 1979), increased enrolment 

alone cannot dismantle these entrenched inequalities and may, in fact, perpetuate them. While the 

World Bank reports that many countries have technically achieved gender parity in primary enrolment, 

significant disparities in gender equality persist, demonstrating once again that parity does not 

automatically translate into equal learning outcomes or meaningful gender justice (Murphy-Graham, 

2024). 
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Beyond questions of access, girls’ education also involves the quality of schooling, curricular content, the 

nature of learning environments, and the everyday norms and relationships that shape educational 

trajectories. Feminist and postcolonial scholars have long challenged dominant frameworks for 

overlooking how education intersects with gender, class, race, and colonial legacies (Baily, 2024; 

Khurshid, 2017; Shah, 2015;). Recent research (Durrani & Halai, 2020; Holmarsdottir et al., 2013; Iddy, 

2021; Khoja-Moolji, 2018) shows that policy approaches often prioritize specific objectives in girls’ 

education while giving uneven attention to the complex socio-economic and political contexts shaping 

girls’ lives. Feminist scholars have consistently highlighted the epistemic asymmetries embedded in 

global education policy and research (de Sousa Santos, 2014), calling for relational and intersectional 

frameworks that situate girls’ education, and the very category of ‘girls,’ within both everyday lived 

realities and broader structural conditions. 

Finally, as these debates unfold, we are witnessing significant global shifts: rising authoritarianism, anti-

gender political discourse, and post-pandemic disruptions to schooling and care work (UNICEF, 2021); 

alongside a growing focus on artificial intelligence and digital skills (UNESCO, 2024); and declining 

international aid for gender-focused education (United Nations, 2025). These challenges make it all the 

more urgent to refocus critical conversations about girls’ education—not only to challenge reductive and 

technical framings but to engage deeply with the evolving structural, political, and cultural dynamics 

shaping girls’ educational experiences and possibilities today. This special issue seeks to provide a timely, 

interdisciplinary space where scholars and practitioners can grapple with these complexities and foster 

meaningful dialogue and collaboratively make sense of current realities while envisioning collective 

futures.  

Focus and Scope 

We invite contributions on pressing questions that demand our attention as we confront new political, 

technological, and environmental realities, particularly from early-career scholars and practitioners 

across the Global South and North. Contributions might address, but are not limited to, the following 

questions:  

❖ What questions should we be asking about girls' education at this moment of global shifts?  

❖ What kinds of futures are we envisioning for gender equality in education?  

❖ What knowledges, experiences, and voices need to be centred to imagine more just and inclusive 

possibilities?  

❖ How do we move beyond inherited frameworks and create space for diverse ways of knowing, being, 

and learning?  

❖ With rising uncertainties and inequalities, what roles can education play in supporting girls' agency 

and futures?  

❖ How might policies, communities, and scholars engage in these conversations in ways that open for 

justice and transformation across diverse contexts? 
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Submission Guidelines 

We welcome contributions in a range of forms, including scholarly articles, essays, and artistic or creative 

works that engage critically with the themes of this special issue. 

A number of invited manuscripts addressing the themes of this special issue are currently under review. 

Authors are encouraged to engage with these works in their submissions. Draft versions of invited 

manuscripts are available upon request by contacting the Guest Editor at [contact info] with a brief 

description (approximately 500 words) of their proposed contribution. 

Authors interested in contributing to this special issue should submit a full manuscript on the NJCIE 

platform by  

September 1, 2026  

Please ensure compliance with the NJCIE Author Guidelines in your submitted manuscript. Upon 

submission, please make a comment that the manuscript is considered for this special issue. Papers will 

undergo a double-blind review process. The authors are encouraged to suggest two or three potential 

peer reviewers in their Cover letter. 

Accepted manuscripts will be published as soon as they are ready through the production phase. 

Publication of the complete special issue by 1 June 2027. 

Inquiries 

Please direct all inquiries to the Special Issue Editor:   

Norin Taj (ntaj@athabascau.ca ) 
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